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SA's Inclusive project in trouble?
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Key findings

A Discrimination accessing education

A Discrimination due to lack of reasonable
accommodation in school

A Discriminatory fees and expenses

A Violence, abuse and neglect in schools

A Lack of quality education

A Lack of preparation for life after basic educatio




Lack of quality education

A Children with disabilities in many public
schoolsreceivelow quality educationin poor
learning environments They continue to be
significantly affected by a lack of teacher
training and awareness about inclusive
educationmethodologiesand the diversity of
disablilities, a dearth of understanding and
practical training about children's needs
accordingto their disabllities,and an absence
of Incentivesfor teachersto instruct children
with disabllities(p3).




Segregationand lack of inclﬂ
levels of SA's education s
fundamental breachesof the
Rightsof Personswith Disabili

SeveLaI factors underpin these !bl.u
Including undercouqtlng children

disabllities In governmental data, madequate
funding for Inclusive education, and lack of
adequate information and support servicesfor
parents, families, and children with disabilities

(P3)
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Problem Statement

Persistentchallenges

_Imited accessto specialist support services
particularlyin public ordinary schoolsresultingin

too manylearnersreferred out to specialschools
or remainingin mainstreamschoolswithout any
appropriatesupport

Disparities across provinces in resourcing
nclusiveEducatiorx..

ncoherentconceptionand understandingof the
strategicintent and approachtowardsdeveloping
an InclusiveEducationand TrainingSystenx X




Points of departure

A At the backof my mind ¢ Alan Dyson'sview that
we should look beyond inclusion¢ to equity In
societyANDinclusion(Dyson 2008

A South Africa'sinclusiveeducation project hinges
on the quality of support (adapted from
EngelbrechtGreen,Naicker& Engelbrecht1999

A Much hasbeendone ¢ and more still needsto be
done to educate the front line personnel ito
Inclusive education and support ¢ namely the
classteacher(e.g. new BEdcurriculumat NWU)



A SAis massivelyunderstaffed(asa country)ito
certain forms of psychosociahnd educational
support(examplego follow)

A Fortunately the DBEis seriously concerned
about some aspects of support, e.g.
psychosociasupport meetingof 26 Augustat

DBEwith dr Granville Whittle and ms Faith
MmolaandHElIs



A Since my days at multi-disciplinary Child
GuidanceClinicsin the Free State, | am a
strongbelieverin a dedicatedstaff memberat
school taking responsibility for support In
those days a dedicated (and excellent)
remedial teacher in primary schools and
counsellofguidance teacher at high schools
were the hub of support activity who held all
supporttogether



Motivation for this paper

A Paper is really from an ESS practitioner
manager perspectivewho realisesthat SA's
Inclusive education project IS In some
jeopardybecauseof inadequatesupport

A What would | have recommendedand done
Ito teacher training for effective support if |
had the opportunity to managethe inclusive
sectionin a provincialdepartment?



What are the support structures
recommended by SIAS and Inclusive
Education documents?
A SIAS (December 2014):

- Classroom support
- SBS
- DBST

- In line with White Paper 6, Guidelines for
DBSTSs etc.



A Classroonteacher ¢ HEIsare movingto improve the
curricula ito general teacher training for inclusive
education in-servicecanimprove

A SBSTx | believe support servicesare struggling to
support SA'slearners, becauseSBSTsre by far not
functional enough Wevers (2012 studied seven
schoolsin an Eastern Cape district and found that
"most of the SBSTwere dysfunctional”

A DBSTs; provincial departments are overwhelmingly
strugglingto supportlearnersthrough disjointed and
under-resourcedeamsat mostdistricts



DBSTs

AMassive discrepanciesito support in
provincesanddistricts

AFREBTATE

- One psychologistpone socialworker, one
audiologist serving 183 594 learners in
ThaboMofutsanyanadistrict in the Free
State

- No psychologistone speechtherapistin
Lewjeleputswalistrict in the FreeStatec
145986 learners




AWESTERN CAPE

In contrast, 136 psychology posts in the
Western Cape, of which26 are filled by

psychologistsgounsellorsand psyche
metrists(Phillips, 2015)



ANORTHWEST

KennethKaundadistrict: two psychologists
In DBSTBojanaladistrict: one in DBSTand
onein learningsupport

Apparently only these four registered
psychologistsin the NW Department of
Educationn the four districts



Table 41: Funcﬁonal District-based Support Teams
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__Aghcutture,’ SAPS 'REHAB, DPSA:."

‘Dept of: Transport

districts

Assessment, EMIS, HR

IE, Curriculum, SMGD, SYRAC, , Examination &

15,

' AJ_] directorates fromthe districts, NGO, FBO; t_her
:'government departments FSS and Resource centres’

12
districts

Circuit management, curriculum GET&FET, District
planning, SNES, ECD, Governance & Management, Co-
curricular, NSNP, Curriculum support, Exams and

Teacher Develoyment

govemance Lcca! NGO s; SAPS

districts

2009 - 2014

ECD, Dept of Health, Disability Desk, Inclusive
Education, Social Development, Curriculum, FET, ABET,
HR, Pastor, Municipality & Infrastructure, Inclusive
(Social Worker), Teacher Development and Governance,
ICT, inclusive (Nutrition), HR, Communication, FET, GET,

176

| Inclusive (Life Skills), PGSS

districts

2006 - 2007

Dw:s:on IE AET sect:on, ECD Currlculum support,

physical resource planning, HR management and
development, budget planning and development, Area
office institutional support co-ordinator, EMD, APO Sub-
division EMG, APO institutional curriculum support,
special schools as resource centers and FSS's.

‘Per circuit-based support team : Circuit team manager,




Table 42: Inclusive Education Officials in Staff Establishment at Provincial and District Levels 2012-2014

Province Number | Level2 Level 3 Level 4 Level 5 Level 6 Total | Vacancies
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360 231

Source: Information received from Provinces in August 2014

Table 42: Unfortunately the data provided by provinces is not comprehensive. Three provinces, namely
Gauteng, Limpopo and Mpumalanga have not submitted information. The substantial number of 231 vacancies
in the other six provinces needs to be addressed through rigorous budgeting and filling of posts as a critical



oboS 1S AND DEDICATED SUFPPFPOK
STAFF

No comprehensivedata on functional SBSTs
apparentlyavailablec e.g. nothingin the Report
on the Implementation of White Paper 6X X.

(May 2019

Table43: Numberof Remediall.earningSupport
and SpeciaNeedsTeachersn 2014






