
Johnnie Hay

Noord-Wes Universiteit, Potchefstroom Kampus

Linking Life Orientation teacher training 

to the inclusive education project in 

South Africa



SA's inclusive project in trouble?

August 18, 2015 

"Complicit ƛƴ 9ȄŎƭǳǎƛƻƴέ
South !ŦǊƛŎŀΩǎ CŀƛƭǳǊŜ ǘƻ DǳŀǊŀƴǘŜŜ ŀƴ LƴŎƭǳǎƛǾŜ 
Education for Children with Disabilities



Key findings

ÅDiscrimination accessing education

ÅDiscrimination due to lack of reasonable 
accommodation in school

ÅDiscriminatory fees and expenses

ÅViolence, abuse and neglect in schools

ÅLack of quality education

ÅLack of preparation for life after basic education



Lack of quality education

ÅChildren with disabilities in many public
schoolsreceivelow quality educationin poor
learning environments. They continue to be
significantly affected by a lack of teacher
training and awareness about inclusive
educationmethodologiesand the diversityof
disabilities, a dearth of understanding and
practical training about children's needs
accordingto their disabilities,and an absence
of incentivesfor teachersto instruct children
with disabilities(p3).



Segregationand lack of inclusionpermeatesall
levels of SA's education system and reflect
fundamentalbreachesof the Conventionon the
Rightsof Personswith DisabilitiesΧΧΧ

Several factors underpin these problems,
including undercounting children with
disabilities in governmental data, inadequate
funding for inclusive education, and lack of
adequate information and support servicesfor
parents, families, and children with disabilities
(p3)
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Problem Statement

ÅPersistentchallenges:

- Limited access to specialist support services
particularlyin publicordinaryschoolsresultingin
too manylearnersreferred out to specialschools
or remainingin mainstreamschoolswithout any
appropriatesupport

- Disparities across provinces in resourcing
InclusiveEducationΧ..

- Incoherentconceptionand understandingof the
strategicintent andapproachtowardsdeveloping
anInclusiveEducationandTrainingSystemΧΧ



Points of departure
ÅAt the backof my mindςAlanDyson'sview that

we should look beyond inclusionςto equity in
societyANDinclusion(Dyson,2008)

ÅSouthAfrica's inclusiveeducationproject hinges
on the quality of support (adapted from
Engelbrecht, Green,Naicker& Engelbrecht, 1999)

ÅMuchhasbeendoneςandmore still needsto be
done to educate the front line personnel ito
inclusive education and support ςnamely the
classteacher(e.g. newBEdcurriculumat NWU)



ÅSAis massivelyunderstaffed(asa country) ito
certain forms of psychosocialand educational
support(examplesto follow)

ÅFortunately the DBE is seriously concerned
about some aspects of support, e.g.
psychosocialsupport: meetingof 26 Augustat
DBEwith dr Granville Whittle and ms Faith
MmolaandHEIs



ÅSince my days at multi-disciplinary Child
GuidanceClinics in the Free State, I am a
strongbelieverin a dedicatedstaff memberat
school taking responsibility for support. In
those days a dedicated (and excellent)
remedial teacher in primary schools and
counsellor/guidance teacher at high schools
were the hub of support activity who held all
supporttogether



Motivation for this paper

ÅPaper is really from an ESSpractitioner-
manager perspectivewho realises that SA's
inclusive education project is in some
jeopardybecauseof inadequatesupport

ÅWhat would I have recommendedand done
ito teacher training for effective support if I
had the opportunity to managethe inclusive
sectionin a provincialdepartment?



What are the support structures 
recommended by SIAS and Inclusive 

Education documents?
ÅSIAS (December 2014):

- Classroom support

- SBST

- DBST

- In line with White Paper 6, Guidelines for 
DBSTs etc. 



ÅClassroomteacherςHEIsare moving to improve the
curricula ito general teacher training for inclusive
education; in-servicecanimprove

ÅSBSTsςI believe support servicesare struggling to
support SA'slearners, becauseSBSTsare by far not
functional enough. Wevers (2012) studied seven
schools in an Eastern Cape district and found that
"most of the SBSTsweredysfunctional"

ÅDBSTsςprovincial departments are overwhelmingly
strugglingto support learnersthrough disjointed and
under-resourcedteamsat mostdistricts



DBSTs

ÅMassive discrepancies ito support in
provincesanddistricts:

ÅFREESTATE

- Onepsychologist,one socialworker, one
audiologist serving 183 594 learners in
ThaboMofutsanyanadistrict in the Free
State

- No psychologist,one speechtherapist in
Lewjeleputswadistrict in the FreeStateς
145986learners



ÅWESTERN CAPE

In contrast, 136 psychology posts in the 
Western Cape, of which 126 are filled - by 
psychologists, counsellorsand psycho-
metrists(Phillips, 2015)



ÅNORTH-WEST

KennethKaundadistrict: two psychologists
in DBST; Bojanaladistrict: one in DBSTand
onein learningsupport

Apparently only these four registered
psychologistsin the NW Department of
Educationin the four districts







SBSTs AND DEDICATED SUPPORT 
STAFF

No comprehensivedata on functional SBSTs
apparentlyavailableςe.g. nothing in the Report
on the Implementation of White Paper 6ΧΧ..
(May2015)

Table43: Numberof Remedial,LearningSupport
andSpecialNeedsTeachersin 2014




